
   Vol 2, Issue 2, 2007 

 9

  LDSIG LDSIG LDSIG LDSIG –––– E E E E----zinezinezinezine    
At 2007 AGM of the LDSIG, a new committee 

was elected, with Seamas Feehan elected 

unanimously as Chair. 

 

Seamas is a Senior Clinical Psychologist with the 

Brothers of Charity in Cork and has been active 

within the Group over the past number of years, 

serving as a member of the committee and 

contributing towards policy papers and 

documents, including a position paper on the 

needs of adults with mild intellectual disability, 

which is available on the LDSIG page on the PSI 

website.  Seamas currently works with the 

Autism Regional Service for the Brothers of 

Charity in Cork.  The LDSIG would like to wish 

Seamas well as Chair of the Group. 

 

A number of Committee members stepped down 

at the AGM, following years of dedicated service 

to the Group, the Society and people with 

intellectual disability.   

• Margaret Farrelly (out-going Chair),  

• Aoife Moran (out-going Treasurer),  

• Isabelle O’Donoghue (former Chair and out-

going Committee Member) and  

• Niamh Whyte (Committee member and 

Easter Workshop Co-ordinator), 

are all taking a well deserved break from the 

Committee.  However they have agreed to 

remain actively involved with the Group’s 

various activities and endeavours.  The 

Committee would like to publicly thank them for 

their time, energy and vision over the years.   

 

Feedback and material for publication are always 

welcome.  Please email the editor at 

info@psihq.ie marked attention LDSIG e-zine 

 

Enjoy the summer! 

 
John John John John ButtimerButtimerButtimerButtimer    

Editor 

 

PSI 

Learning Disability Special 

 Interest Group 
2007-2008 Committee 

 

The following Committee was elected at the 

AGM on the 29
th

 of April and will serve for the 

coming year. 

 

Chair   – Seamas Feehan 

Secretary  – John Buttimer 

Chair Elect  – unfilled 

 

Committee Members 

� Mary Atkins 

� Damien Connolly 

� Mark Quinn 

� Kathy O’Grady 

� Ciara O’Keffee 

� Suzanne McHugh 

� Pat McCourt 

� Ellen Murphy – Student Representative 

� Brian Muldoon (new member) 

� Petra Conradrie (new member) 

 

Issues currently being addressed by the group 

include 

• Up-dating and review of the challenging 

behaviour document, 

• Development of a position paper on the 

mental health needs of individuals with 

intellectual disability, 

• Planning for symposia at the PSI Annual 

Conference and the Easter Workshop, 

• Preparing responses to current issues, 

• Advice and consultancy with PSI on issues 

relevant to disability. 

 

If you would like to contribute to these or any 

other issue then please contact either the Chair, 

Secretary or any Committee Member directly or 

though the PSI Offices. 

PSI, CX House, 2A Corn Exchange Place, 

Poolbeg Street, Dublin 2  

Tel 01 4749160  

Fax 01 4749161 
 

 

Learning Disability Special Interest Group 
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Down Syndrome IrelandDown Syndrome IrelandDown Syndrome IrelandDown Syndrome Ireland (DSI) (DSI) (DSI) (DSI)::::    
Families’ Views    
 

DSI has recently published the results of its study 

on the views of families of adults with Down 

Syndrome who receive day services. The method 

used involved a postal questionnaire distributed 

to family members of individuals with Down 

Syndrome and who were also members of DSI.  

There was a response rate of 58%. 

 

From the Executive Summary, available on the 

DSI website, 28% of respondents reported being 

very satisfied with the overall quality of day 

service provision, 50% were reasonably satisfied.   

However, the most significant finding from the 

study is the inconsistency in standards across 

services with an overall combination of good and 

bad experiences. The study also shows that 

considerable inequity exists in the quality of 

services being received by individuals.  

 

Of the key themes and recommendations of the 

Executive Summary is the argument for the 

application of national standards to ensure equity 

of service.  A number of areas were identified 

that would benefit from such standards 

 

• Training and education opportunities 

• Employment opportunities 

• Services based on people’s needs 

• Person centered planning 

• Friendship schemes and evening social 

initiatives 

• Numeracy and literacy training programmes 

• Skills based training opportunities 

• Policy, procedure and guidelines. 

 

Copies of the report are on the DSI website - 

www.downsyndrome.ie or from its office - Tel: 

1890 374 374  

 

 

 

 

 

Useful Websites? 

 

www.sess.ie 

 
 

The purpose of this website is two-fold: 

 

1. To inform users as to the role of the Special 

Education Support Service and the types of support 

they provide. 

2. To act as a portal for accessing information on a 

range of topics relating to special education, both in 

Ireland and internationally. 

 

The Special Education Support Service was 

established in 2003 and has been actively involved 

with the provision of training and development of 

resources for teachers and professionals working with 

children with special educational needs in full-time 

special schools and mainstream schools throughout 

Ireland. 

 

The website is very clear and easy to navigate with a 

variety of links with relevant information for teaching 

and non-teaching staff. 

 

Of particular interest are links to official Department 

of Education circulars and legislation as well as 

documents from the NCSE.  There are also links to 

documentation from other countries. 

 

Other useful links from this site include previous 

SESS presentations, reading lists on a variety of 

educational issues, conditions and syndromes.  In 

addition there are sections on school based 

assessments and the role of the SNA. 

 

This is a useful Irish site that provides relevant and 

up-to-date information on the role and function of 

special education in Ireland.   

 

If you would like to review a website or other 

resource then please email info@psihq.ie and mark it 

attention of the LDSIG 
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Journal of Applied Research in 

Intellectual Disabilities 
Volume 20 Special Issue: Staff Training and 

Challenging Behaviour. Guest Editors: Richard 

Hastings, Ian M.Grey and Brian McClean.  

 

Ian M. Grey, Richard P. Hastings, Brian 

McClean (2007) Staff Training and 

Challenging Behaviour.  Journal of Applied 

Research in Intellectual Disabilities 20 (1), 1–5. 

Abstract: 

There is a considerable evidence for the efficacy 

of behavioural intervention in the development 

of life skills and in the remediation of 

challenging behaviours for individuals with 

intellectual disabilities. Therefore, it can be 

argued that staff competence in the application of 

behavioural support is critical for improving the 

quality of life of those with an intellectual 

disability (Jahr 1998) and also in reducing the 

frequency of challenging behaviour (McClean 

et al. 2005). However, the barriers that impede 

staff in implementing effective behavioural 

interventions are well documented. These 

include the absence of an organizational ethos 

supporting behaviour supports (Ager & O'May 

2001), the absence of adequate performance 

management systems for the implementation of 

behavioural interventions (Reid et al. 2005), poor 

competency-based training for staff (Jahr 1998), 

negative staff perceptions of behavioural 

interventions (Ager & O'May 2001), poor 

understanding of such interventions (Emerson & 

Emerson 1987), and the disparity between 

'everyday' belief systems and behavioural 

explanations as to the causes of challenging 

behaviour (Hastings & Remington 1994; 

Hastings 1997). One logical solution to at least 

some of these obstacles has been the 

development of efficient staff training 

approaches that provide staff with the knowledge 

and skills to bring about improvements in clients' 

quality of life and reduce challenging behaviour. 

Edel Tierney, Dave Quinlan, Richard P. Hastings 

(2007)  Impact of a 3-Day Training Course on 

Challenging Behaviour on Staff Cognitive and 

Emotional Responses.  Journal of Applied 

Research in Intellectual Disabilities 20 (1), 58–

63. 

Abstract: 

Background: A range of factors have been 

suggested as determinants of staff behaviour in 

the context of working with people with 

challenging behaviour. The purpose of this study 

was to evaluate whether a typical challenging 

behaviour staff training course had an effect on 

staff feelings of efficacy, their negative 

emotional reactions to challenging behaviour, 

and their causal beliefs. 

Methods: Forty-eight staff attending a 3-day 

training course on understanding challenging 

behaviour and managing stress were assessed 

pre-training and at a 3-month follow-up. 

Questionnaires assessing self-efficacy, emotional 

reactions and causal beliefs were used. 

Results: Perceived self-efficacy in dealing with 

challenging behaviours increased significantly 

from pre- to post-training. There were no 

significant changes in either emotional reactions 

to challenging behaviours or causal beliefs. 

Conclusion: In common with previous research, 

there was a sizeable impact on staff confidence 

and efficacy after a 3-day training course. Given 

the potential significance of emotional reactions 

both in terms of staff behaviour and their 

psychological well-being at work, more research 

is needed to explore how these reactions might 

best be dealt with in staff training interventions. 
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Emotion Recognition Skills: New Teaching 

Materials 

Christian Ryan, BA, BSc, MA, DClinPsych 

 

It is widely acknowledged that facial expressions 

convey vital information about our emotional 

states to others and are a crucial part of social 

interaction. Many researchers have identified that 

children with autism frequently have difficulty 

identifying emotional expressions from facial 

features (Hobson, 1986; Turk and Cornish, 1998; 

Deruelle, Rondan, Gepner & Tardif, 2004). It has 

been suggested that people with intellectual 

disabilities also have difficulties in recognizing 

expressed emotion when compared with people 

without intellectual disabilities (Rojahn, Lederer 

& Tassé, 1995). Emotion recognition is an 

important skill in social interactions and in the 

development of empathy. Recently attempts have 

been made to teach emotion recognition skills to 

both people with intellectual disabilities 

(McKenzie, Matheson, McKaskie, Hamilton & 

Murray, 2000) and to people with autism (Bölte, 

et al., 2006).  

 

Two recent developments in materials available 

for the teaching of emotion recognition are the 

multimedia software package Mindreading – an 

interactive guide to the emotions (version 1.3) 

and the Transporters (www.transporters.tv). 

Both of these packages have been produced by 

Simon Baron-Cohen’s Autism Research Centre 

based at the University of Cambridge. Little 

evaluative literature has been published for the 

Transporters material yet (but see Baron-Cohen, 

Golan, Chapman & Granader, 2007) however 

some limited data has been published to support 

the use of the Mindreading DVD (e.g. Golan & 

Baron-Cohen, 2006).  Though designed for 

individual with autism, these materials could be 

equally useful with people with intellectual 

disabilities.  

 

The Mindreading package in particular offers a 

great resource for anyone working with people 

with emotion recognition difficulties as it 

provides a large number of video clips of 

emotions (staged unfortunately, rather than 

naturally occurring) by a range of actors both 

child and adult. The Cambridge team claim that 

there are 412 emotions, and they provide a 

number of examples of each on the DVD. Users 

of the package may find this level of detail 

unnecessary (distinguishing between 

“heartbroken” and “heartache” does seem 

somewhat arbitrary). However the individual 

emotions are grouped helpfully into 24 

“families” of emotions such as Angry, Hurt, 

Happy and so on, which makes it easier to 

navigate through the detail.  

 

These packages are a considerable improvement 

on the materials previously available but are not 

without their flaws. The most widely accepted 

method for identifying facial expressions is 

Ekman’s FACS system (Ekman, Friesen & 

Hager, 1978). Even a cursory analysis of the 

materials in Mindreading shows that not all of 

the video clips conform to conventional wisdom 

about which actions units tend to be activated in 

each particular emotion (e.g. one of the video 

clips that is suppose to demonstrate “disgusted” 

shows a boy using neither action units 9 (nose 

wrinkler) or action unit 10 (upper lip raiser) 

which are central parts of the disgust face). 

Furthermore, Ekman’s work (spanning several 

decades) identified 7 core emotions that he felt 

could be reliably identified from facial 

expressions and which had cross-cultural 

validity. That the Cambridge group have 

expanded this to 412 in just a couple of years 

work is startling, and requires publication of the 

research to support these claims. The user’s 

guide that comes with Mindreading gives an 

insight into the methodology employed to assign 

labels to video clips of emotion. It states that if at 

least eight out of ten people who were asked, 

agreed that the word given for a face was a 

reasonable description, then it was accepted as a 

valid label. However no analysis or explanation 

is offered as to how acquiescence bias was 

avoided in the process. Despite these 

shortcomings, the Mindreading package is a 

great resource for anyone involved in teaching 
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emotion recognition skills or those involved in 

running traditional social skills groups.  
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Christian worked as a psychologist for seven 

years in England before moving to Ireland three 

years ago. He joined COPE Foundation as a 

Senior Clinical Psychologist in 2005, working 

specifically with adults. His interests include 

friendships between people with intellectual 

disabilities, emotion recognition and social 

skills. He is also interested in autism and 

Asperger syndrome and anxiety disorders 

(particularly OCD) in people with mild 

intellectual disabilities. 

 

 

Have your Say! 
 

If you have any comments, suggestions or items 

for inclusion in future issues of the e-zine please 

contact us by email at info@psihq.ie 

 

Please mark all correspondence care of LDSIG e-

zine. 

 

We look forward to hearing from you! 

 

 

 


